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It is a tempestuous afternoon in rainy season.  8 women are hunkered down in a circle of tiny chairs, cold, tired and stressed.  The dim light from outside barely reaches them as rain drips through the ceiling onto the classroom floor, forming little puddles around the room.  The focus group is about to begin.  

An hour later, the rain continues to pound the roof, turning the puddles into rivers, and now the women are laughing and playing.  As they carefully sculpt a replica of their community out of clay, they joke and talk about their daily lives and what it’s like to be a mother.  Later, while putting the finishing touches on their work of art, they begin to talk candidly among themselves about social issues that affect their families, like poverty, discrimination and violence.  Even the quieter, younger women join in as the room heats up with debate.  

Once their masterpiece is complete, the work is presented with a vibrant and lucid account of what and how they chose to represent the context in which they live.  The women are glowing with delight.  Perhaps it’s because of what they have created, or maybe it’s because this is the first time they have shared their feelings and experiences with other mothers like this.  Whatever the reason, they are energized, and with smiles on their faces they ask “what next?”

Introduction:

Many who work in the field of human development would agree that people should have the opportunity and means to participate actively in, and be empowered by, the development initiatives that involve them. Indeed, participation and empowerment are often incorporated, at least in theory, into many development initiatives.  Unfortunately, many of these fail to reach their mark. There has been a fair amount of discussion as to why.  One view, as remarked by Nussbaum, is that development projects often go wrong “through insufficient attunement to cultural variety and particularity,” (2000, p40) a thought echoed by many who work in the field. This is likely due to a lack of salient information necessary for proper design and implementation.  Another view is that the level of participation and empowerment may be too little and too late.  This in turn may negatively affect appropriateness and ability to respond to the needs and preferences of beneficiaries. The question is whether participation and empowerment can be fostered both as fundamental ends, and as means to improve the effectiveness of development initiatives.  

The answer to this is yes. If we acknowledge that development initiatives can become more effective by responding better to the needs, preferences and socio-cultural context of the beneficiaries, then we ought to look at the possibilities that participation and empowerment offer toward this end.  Drawing on empirical evidence from exploratory research conducted in two communities in Peru, this work discusses participation and empowerment both as fundamental ends and means of development. It is argued here that integrating participatory research into development initiatives is important for improving their capacity to meet objectives and for expanding the fundamental freedoms of intended beneficiaries.  Seen through the lens of Sen’s capability approach, participatory research methodologies can increase the effectiveness of a development process both instrumentally, by gathering valuable and constructive information that may improve its effectiveness, and constitutively, by providing opportunity and means for beneficiaries to expand their capabilities and functionings.  

Qualitative research methodologies have been in existence for decades, however their extensive potential as empowering participatory processes needs to be more fully explored.  This paper looks specifically at arts-based participatory research, using empirical evidence to examine its opportunities for and uses of participation and empowerment.  By sharing this research experience I hope to demonstrate that arts-based research methodology has much to offer both in the quality of the information that it gathers and in the potential it provides for expansion of important freedoms.  

Participation and Empowerment in Development 
Amartya Sen has convincingly put forward that the meaning, the end, and the means of development is the expansion of the substantive freedoms of individuals.  If we perceive development as a process whose ends and means are thus, and if we acknowledge these freedoms as both constitutive and instrumental to the process, then it makes sense that the effectiveness of development initiatives would be greatly enhanced if every step in the process contributed directly to the expansion of one or more substantive freedoms. 

In this case, the substantive freedoms in question are those of empowerment and participation. Although Sen declines to offer a decisive list of freedoms or capabilities, he presents participation and empowerment as examples of political and social freedoms. He affirms that “the empowerment of women is one of the central issues in the process of development” and that “an adequate recognition of political, economic and social participation and leadership of women… is indeed a crucial aspect of ‘development as freedom’”. (1999, p202-203) 

Stern, Dethier, and Rogers see empowerment as effective participation, insisting that it “should be central to discussions of development policy, both as an end and means of development.” (2005, pXV) Crocker discusses the connections between empowerment and agency within the context of the capability approach, stating that “relating to the ideal of agency is that of empowerment, namely, those conditions and processes that enable individuals and groups to strengthen and exercise their agency.” (2008).  
As well, references are made to different types of empowerment and participation in Nussbaum’s Central Human Functional Capabilities, such as; Senses, Imagination and Thought; Practical Reason; Affiliation; and Control over One’s Environment. (2000, p78-80)  The relationship between these two freedoms is seen here to be interconnected in the sense that empowerment is a means to and result of greater participation and vice-versa.  In other words, an individual needs to feel empowered in order to participate and the act of doing so can be empowering in terms of the actual influence that inclusion wields and the awareness it brings of one’s own power and potential. 
Central to the argument of this paper is the fact that people should have the opportunity and means to actively participate in processes of development that involve and/or affect them and their communities; most importantly, because it would be a denial of an individual’s freedom to exclude them from decisions and processes that impact their lives.  Sen maintains that “such processes as participation… cannot be seen as being – at best – among the means to development, but have to be understood as the constitutive parts of the ends of development in themselves.” (1999, p291) This is seldom valued in development work: although participation may often be incorporated as an approach, it seems far less commonly put forward as an objective.  

If development is to be seen as a democratic process, it requires the participation of the public.  Interestingly, there is much debate among apparent supporters of democracy as to the level and nature of participation appropriate in development.   The ideas of universalism, relativism and paternalism figure strongly in this discussion.  Certainly, paternalism and relativism offer some compelling arguments against the assertion of universal values and norms.  However, many of those who support the ideas of universalism still acknowledge the importance of respect for choice in the development process: “Thinking about paternalism gives us a strong reason to respect the variety of ways citizens actually choose to lead their lives in a pluralistic society, and therefore to prefer a form of universalism that is compatible with freedom and choice of the most significant sorts.” (Nussbaum, 2000, p51) Although this work does not intend to delve deeply into this debate, it is necessary to touch on the issue of cultural appropriateness and participation. 
In South America, and likely elsewhere as well, a great number of development projects, even those run by local NGO’s, are funded by international agencies; and for this they must, to a large degree, correspond with the values that these agencies uphold.  Unfortunately, the values and norms promoted by development initiatives, particularly in areas like education or health, aren’t always congruous with those of the intended beneficiaries.  In this case, it is essential that beneficiaries be given the opportunity and means to be involved in deciding how, if at all, these values and norms will be adopted by, or adapted to, the community.  Not only because it is likely to improve the appropriateness and effectiveness of the initiative, but also because it would be undemocratic to deny their role in this process.  If we acknowledge that democracy is essential for meaningful and sustained development, then the processes of development, right down to the smallest initiative, should also be democratic.  If, as Stern, Denier and Rogers put it, “the main goal of development (is) to increase individuals’ ability to shape their lives”, it follows that the processes involved should provide opportunities for this.
In Peru, a common observation among those who work in the field of social development is that years of ‘prescriptive’ development work, consisting of socio-cultural diagnosis and prescription, have left communities feeling disempowered, insecure and self-conscious.  Most would agree that this is not a positive thing, and that this practice, of entering a community and deciding what is being done wrong and how it should be changed, does not advance the desired outcomes of social development as freedom.  
It is not being suggested here that there is no need for change, for indeed that is a central requisite of development, but rather that the people involved must have the opportunity and means to actively engage in the process of transformation in order to make it just, as well as more appropriate, sustainable and empowering.  Sen insists that “If a traditional way of life has to be sacrificed to escape grinding poverty or miniscule longevity…, then it is the people directly involved who must have the opportunity to participate in deciding what should be chosen.” (1999, p31) In other words, it is important that the public be seen “as an active participant in change, rather than a passive and docile recipient of instructions or of dispensed assistance” (Sen, 1999, p281), so that the process of change will have a better chance of contributing to freedom, rather than hindering it.  
The practice of being an active participant, especially in a conducive and respectful context, can be a very empowering experience.  Firstly because it is an opportunity to practice voicing one’s opinion and making decisions in a reasoned way, which further develops the ability to do so.  Secondly because it is a recognition of one’s ability of self-expression and a confirmation of one’s significance and freedoms.  In this sense, meaningful participation expands one’s freedoms both instrumentally and constitutively.  
On top of the importance of participation and empowerment as ends, another convincing reason for their application is their potential impact on outcomes.  Moving closer to the central theme of this work, what follows is a look at how participatory research may help improve the effectiveness of development initiatives.
Participation and Empowerment in Development Research

Offering a variety of examples from around the world, Stern, Denier and Rogers say that: “experience suggests that projects where people participate effectively yield better development results than those where they do not.” (2005, p108)  One significant way for beneficiaries to get involved in development initiatives is through participatory research. This is a process where people are actively involved in defining, investigating and analyzing a problem, eventually leading to action.  The Participatory Research Network presents the methodology as 3 ‘interrelated processes’:

“1. Collective investigation of problems and issues with the active participation of the constituency in the entire process

2. Collective Analysis, in which the constituency develops a better understanding not only of the problems at hand but also of the underlying structural causes

3. Collective action by the constituency aimed at long-term as well as short-term solutions to these problems.” (1982, p2)
This is often an extensive and involved process, but most who work with participatory research are convinced of its value. Participatory research encourages people to take ownership, to shape the exploration and analysis, and to guide the action. This kind of involvement helps make the whole process more responsive to the current context, needs, and desires of the beneficiaries because it has the advantage of their perspectives.  It can in turn create better cohesion between the objectives of the initiative and those of the beneficiaries, improving effectiveness and sustainability.  And finally, the empowerment of the process may lead to higher levels of beneficiary commitment and contribution, and hence to greater appropriateness and sustainability.  Stern, Denier and Rogers seem to agree with these ideas, asserting that: “Whether at the level of individual projects and programs or at the country level, success often depends on participation and ownership by the intended beneficiaries.” (2005, p108)
There is no question that participatory development processes can be complex and time consuming; and the results are often limited in their scope and difficult to quantify.  However, it is necessary to find ways of viably incorporating them into development initiatives, because, as illustrated above, they are both instrumental and constitutive to development as freedom.  
There are a variety of innovative and practical methodologies that can and should be considered for their ability to practice and promote participation and empowerment within a development process.  This paper focuses on one such methodology, namely, that of arts-based research, examining its application and consequence in the field of development education.
Participation and empowerment, as they relate to the idea of development as freedom, are examined here in the context of an exploratory research that was part of an internationally funded development project conceived and implemented by a local NGO in one province of Peru.  In comparison to broader discussions of these freedoms in social, political, and economic policies and processes, the exploration here is smaller-scale and more pragmatic.  Although the information is qualitative and exploratory in nature, it can offer relevant insights and ideas for the practical application of the idea of participation and empowerment as an end and means to development.  
The Context 

The exploratory research that informs this paper was part of a larger project entitled “Building Values, Citizenship and Democracy from and with the Opinion, Participation and Organization of Children between the Ages of 3-5”.   In brief, the research sought information regarding how family situations promote the opinions and participation of young children. It took place from December 2008 to May 2009 in two contexts, one rural and one urban community in Peru.  The project, in its second year at the time, had worked primarily with children and teachers.  

The research worked with low-income parents, mostly mothers, whose children were enrolled in a public kindergarten in either context.  As mentioned above, the goal of the larger project was to promote democracy and citizenship by strengthening the connections between school and home, and more specifically by encouraging continuity between the democratic values of opinion, participation and organization being promulgated in the public school system (through public school policies, course curriculum and national “scholastic municipalities” initiatives), and the values and norms fostered in home contexts.  
Obviously the goal of promoting continuity between the school and home context raises previously mentioned issues of cultural relativity and paternalism, for one thing because the values promoted by the national school system do not necessarily reflect the cultural plurality for which Peru is so famous.  The issue of creating congruity between national school programs and local cultures is in fact a predicament in many countries as it strongly affects the appropriateness and effectiveness of education programs, among other things. The debate in Peru circulates largely around where adjustments need to be made (at home or at school) and how?  One thing seems clear: this matter requires public participation.  
In light of these issues, it was determined that the larger project should involve the some level of participation of all stakeholders, including children, parents, teachers and policy makers, among others.  It was also decided that more socio-cultural information was needed about the people of the communities where the project was being implemented, in order to better tailor the project to their current realities.  The exploratory research was thus conceived to inform and shape further extensive research and a subsequent development initiative.  The main question was “How do family situations promote the opinions and participation of children between 3 and 5 years old?” The broad objectives were to acquire the necessary socio-cultural information, as well as to create a cache of useful participatory education/research instruments for future initiatives with children, parents and teachers.  
74 mothers and fathers of children ages 3 to 5 participated in the research, 36 in Huaura and 38 in Matucana.  The two communities were chosen partly because their contexts, rural highlands and urban coastal, reflect a large majority of the non-metropolitan communities of the province of Lima, where the project was being implemented.  Matucana is a rural community of the highlands that is located on the central highway at 2,378 meters of altitude, 3 hours east of Lima.  The town is 179 km2 and has a population of 2,378.  Huaura, an urban community of 31,343 people, is located in a 484 km2 area of a fertile valley on the central coast, approximately 3 hours north of Lima. 

The methodology 

The 4 instruments used for this investigation were applied over a period of 3 months on 4 separate occasions in both communities. In the design and implementation of these instruments, several things were considered of importance:
The research process needed to:

1. Begin with a positive, equitable and constructive outlook (to avoid a ‘prescriptive’ attitude that focuses on fixing socio-cultural ills)
2. Be explicitly respectful toward the values, knowledge and experience of the participants

3. Offer multiple practicable opportunities for participation and empowerment, (from hands-on work and physical movement to discovery and analysis of the data collected
The combination of instruments chosen for this research formed a fusion of traditional and alternative methodologies.  The instruments, namely arts-based focus groups, forum theatre, cultural domain analysis and questionnaires, were adapted to suit the needs and objectives of the research, both in terms of the required information and the desired approach.  For the purpose of this paper, focus is placed exclusively on the arts-based instruments: what follows is a brief description of these.   

Arts-based focus groups
The focus group is a well known instrument in social research.  It is a qualitative instrument in which a small group of participants, guided by a facilitator, discuss and seek consensus on issues, concepts and questions relating to the topic of research.  The instrument looks for shared information, drawing attention to which themes generate agreement, debate and/or disparity. 

For this research, the focus group was adapted by including various arts-based processes, such as creative movement, clay modeling and portrait drawing, which are founded in arts-based research methodology.  The participants explored themes and questions with arts-focused activities, which acted as the catalysts for discussions, opinion-sharing and group decision-making.  This instrument was adapted like this because of the quality and quantity of participation that it could engender.  In certain situations, when time is short, participants are unfamiliar with the facilitators, and the themes being discussed are potentially sensitive, a focus group can benefit from highly engaging and accessible processes that quickly stimulate open and sincere dialogue.  

Arts-based research is defined as “the use of artistic processes (literary, visual, performative, musical) to identify and understand tendencies and experiences related to the study in question.” (Hernández, 2008, p87)  Hernández presents 3 elements that characterize arts-based research: 
1. it uses artistic and esthetic elements, 
2. it seeks new ways to perceive and represent experiences and knowledge 

3. it attempts to reveal things that cannot be expressed verbally. (2008, p94)

In arts-based or arts-informed methodology, different art forms are used by participants to create an artistic product which interprets or represents a theme and serves to initiate dialogue. The artistic product can be used as data, or as in this case, simply as a catalyst for debate and decisions. This method is excellent for exploring social themes because it provides a creative alternative for self-expression and, when offered in a safe and supportive environment, it inspires people to participate in ways that they otherwise might not.  The hands-on activities value and cater to different forms of intelligence, taking into account that there are many different, and equally valuable, ways of understanding, expressing and analyzing information.  For any individual who is not well versed in doing these things intellectually, this methodology offers alternative ways of participating. 

While arts-based processes tend to generate enjoyment and laughter, which can often be helpful when engaging with difficult social issues, the ensuing dialogue is inclined to be quite earnest and reflective. This can be positive for data collection because if the method is highly responsive and conducive it may acquire superior information. In their book on theatre-based techniques for research, McCarthy and Hughes also talk about this, explaining that arts-based research methodologies communicate information directly and immediately, making the research accessible to more people by increasing the possibility that participants will find a way to express what they want to say through a medium that suits them. (McCarthy y Hughes, 2004: 1)

Forum theatre
“Theatre can be a means of transforming society.  Theatre can help us build our future rather than just waiting for it.” (Boal, 1992, pXXXI)

Popular theatre, an arts-based adult education technique, involves a participatory theatre session that uses drama to touch on themes and issues that affect the participants, stimulating debate, ideas, and action, for the purpose of change.  The technique of forum theatre, a particular type of popular theatre, is part of Augosto Boal’s “Theatre of the Oppressed”, a development education method created in the 1960’s.  It was modified here to be applied as a research instrument.  

As an adult education process, forum theatre’s ends are action and emancipation.  Through participation, empowerment and agency, it aims to transform people from passive objects of oppression into active subjects of their own freedom. The process, in brief, involves participants dramatizing and analyzing lived experiences, usually ones that involve some conflict or oppression.  Audience members take an active role by interviewing characters (to understand the situation from different perspectives), and by replacing characters to act out their own suggestions on how to change the outcome of the situation.  The performance, the interview and the proposals are followed by a whole-group analysis of the situation, its influencing factors and potential alternative endings.  
The magic of this technique is in the way it uses different senses and outlets to engage, stimulate and empower participants. Artistic ability is not a prerequisite for partaking: once art is taken off its pedestal and shown to be accessible, it quickly becomes an enjoyable and emotive form of self-expression.  Anderson et al. explain it in a very simple way:
“Popular theatre is a tool for learning from other’s experiences and is a vehicle for personal empowerment.  Drama encourages participants to get fully involved in what is being explored, physically, mentally, emotionally and spiritually… Popular theatre:

1. Takes into account the ways we learn

2. Encourages people to develop their own ideas 

3. Gives value to the opinions and knowledge we have ourselves

4. Draws on people’s own experiences

5. Moves from problems, to solutions, to action.” (2001,p21)
The same applies when this technique is used as a research instrument.  It can be particularly effective for participatory research of socio-cultural values and practices because participants not only physically illustrate daily situations and relationships, but they also evaluate and problematize them.  They are consequently empowered by the opportunity to analyze and recommend, and their capacity to do so, becoming agents of the research.  

As for the quality of information; the acted situations, like photos rich with information, tend to evoke sincere, reflective dialogue that might not surface otherwise, or that might take much longer to stir.   In addition to this, the action of playing different roles in their lives, and expressing how this feels, can be a very poignant and transformative experience for participants, as we will see later on.   

The forum theatre session used for this research was adapted slightly in order to meet the needs and goals of the research.  The general objectives were:

1. To explore the spaces and dynamics of interaction and participation between parents and their children  

2. To know more about how family situations promote the opinions and participation of children

3. To explore the feelings, perspectives and ideas of parents about the opinions and participation of their children

Instead of recreating random daily situations, the participants were asked, in pairs, to select an opinion that their child often or once expressed (from a selection of children’s opinions that were generated in a previous instrument) and recreate the situation in which this opinion was shared.  One participant played the role of the parent and the other of the child.  Little emphasis was put on changing outcomes because only some situations were perceived as requiring change, and there wasn’t always consensus on this.  These divergent views were examined by participants in the dialogue that followed each presentation.  Aside from this, the sessions essentially retained the same format although the main objective was information gathering more so than action. 
To conclude this section, the methodology developed for this research promotes empowerment through participation, and vice versa.   The group-oriented instruments were designed with the participants in mind, offering a variety of feasible ways for them to participate, including hands-on activities that value different ways of knowing and expressing.  The instruments deliberately combine the 3 main steps of research (gathering, analyzing and concluding) instead of separating them and isolating participation to the only the first one.  This approach gives more power to the participants and guarantees that their perspectives be incorporated.  And finally, the quality of information acquired through these instruments is positively affected by the way in which it is gathered, through the use of accessible and evocative activities. 
The results

The results of the research indicate that the instruments were effective in acquiring pertinent information about the socio-cultural context and the perspectives of the participants as they related to the research question.  In addition to this, there is also evidence that the research process was participatory, empowering and transformative for those involved.  
The detailed information that was gathered will not be presented here as it is extensive; instead, general tendencies are shown.  It must be noted that when reference is made to children, parents, or either of the two contexts in the presentation of the findings, the information refers only to the participants of the study and their children between the ages of 3 to 5: it is not meant to be generalized to larger groups or contexts.  
By and large, the results show that all children share opinions and participate (at least on some level) at home.  Also, evidence suggested that a large majority of parents explicitly value the opinions and democratic participation of their children, seeing them as important in their child’s development.  The opinions of children are perceived at times as positive, negative, important, or bothersome, depending on the situation and, to a lesser degree, the opinion itself.  When children share opinions, parents usually react with dialogue or negotiation, and sometimes, with initial rejection usually followed by one or both of the former.  Parents also revealed feelings of joy, amusement, pride, stress, guilt and sadness towards opinions, the latter 2 of which they agreed stems from their inability to fulfill the desires of their children.
The opinions shared are spontaneous and arise from conversations or questions, which are generally conscious and seek to engage in a dialogue with the child.  Accordingly, parents were shown to be the principle promoters of their children’s opinions, mainly through use of questions occurring during daily conversations, dialogues, decision-making and negotiation.  Between the two communities, the results indicate a more positive tendency in Matucana regarding perceptions of and reactions to children’s opinions.  This may be in part because family situations in the rural context appear to be more conducive to active participation of children.  
Over all, family situations seem to promote the opinion and participation of children by providing opportunities for communication, sharing and participation in activities.  This was generally more evident in the rural context of Matucana than in the urban context of Huaura.  Within these interactions, children have occasion to share opinions (and be heard), and in some cases to participate in decision–making.  While these situations exist and are exploited to some degree, evidence suggests that there is somewhat limited awareness of the opportunity that these family situations provide and of parents’ role in promoting and making the most of these.
In addition to the above information which corresponds to the research questions, further data emerged from the arts-based instruments that is worth mentioning here.  First, it surfaced that many parents seek and pay heed to the opinions of their children, allowing these to influence their decisions and actions, especially in some (though not all) areas that were identified as important to their children.  Finally, it was noted that children seem to have a relatively high level of participation and responsibility at home with regards to the household tasks that they take part in or are responsible for, which was deemed by the research as positive in the development of the child.  However, using the participation scale of Martin and Puig (2007), it is evident that the level of agency varies.  Although in some cases the participation would be considered ‘active’ (making decisions, helping to organize), in most cases it remains ‘simple’ (carrying out assigned tasks) or ‘consultative’ (taking part in decisions), and it never seems to reach the level of ‘meta-participation’ (instigating and being in charge).   
All of this information proved to be of value for the project and it will likely improve the effectiveness of the overall initiative.   It provided important details that were crucial to designing the remainder of the initiative and it challenged some of the presumptions held by staff about the theme and contexts in question.  The information has subsequently been used to shape the next stages of research and intervention, which it is hoped will be increasingly in harmony with the socio-cultural context, and the values and desires of the beneficiaries.  Aside from the data acquired, there were other important outcomes of the research that need to be pointed out here.  This information relates more closely to the use of arts-based participatory instruments for the purpose of expanding substantive freedoms.   
Recorded behavior and conversations, as well as various types of formal and non-formal feedback, suggest that contributing to this research was an empowering and transformative experience for participants.  The comments made by those involved indicate that the research process valued their perspectives and experiences, gave them confidence and made them feel important, or “más de tamaño (bigger)” as one participant said.  There was evidence that participants perceived their contribution as valuable and constructive in the research process.   Some expressed happiness, and some surprise, with how they communicated their perspectives and learned from each other.  
Although they were aware of the activities as information gathering sessions, most parents perceived them primarily as exchanges of knowledge that allowed them learn, share and open their minds.  All agreed that the activities were enjoyable, allowing them to momentarily forget their stress, and engaging, allowing (self-proclaimed) reserved groups to “blossom” as one parent put it.  A few parents also shared the emotive experience of acting out new roles and lived experiences, and the awareness and empathy that it evoked. These, as well as the group discussions, made many reflect on their realities, their relationships and/or their roles as parents. 
At the end of the investigation, participants decided that they would like to continue being involved in the next steps of the initiative.  In fact, they spontaneously proposed how they would like to proceed, by scheduling more idea-sharing sessions with other parents and local teachers on how to further promote their children’s active participation at home.  Participants, as well as teachers and principles who helped organize the activities, also offered to help get others from the community interested and involved in subsequent activities.  The NGO has acted on participants’ proposals and decisions to continue being involved.  
In the end, the participatory and arts-based instruments responded to the needs and objectives of the research and proved to be practical, inexpensive and easily adaptable.  Due to this and the encouraging results they offered, the NGO intends to use these arts-based instruments not only in the next stages of this initiative but also for various other development projects within the organization. 
Challenges

As with all methodologies, arts-based research has its requirements and challenges.  As mentioned earlier, its qualitative results are neither definitive nor representative.  Also, the process for each instrument is at least 3 hours in length and the number of participants who can benefit from being involved is limited.    This requires organizing many long sessions in the community which can be logistically difficult.  Also, the facilitation of these instruments requires a certain amount of skill and experience; the level of the facilitation affects the quality of information acquired and the quality of the experience for participants. Finally, these instruments need to be recorded by observers and also, preferably, with video and audio devices; if these human and material recourses are not available, the level and integrity of the information may be compromised.  
Conclusion

This research experience demonstrates that active participation and empowerment are crucial to the development process, proposing the use of constructive and respectful methodologies that promote the expansion of these freedoms.  Here, methodology is seen as accountable to the idea of development as freedom, suggesting that the means are the ends where empowerment is concerned.  Central to this idea is the practical application of certain participatory methodologies within development initiatives.  
The experience of developing and using participatory arts-based instruments for research brought about a greater awareness of the potential that these offer in the discourse of development and the capabilities approach.  The instruments provided opportunity and means for participation and empowerment in several ways. By including participants in the 3 main steps of the research, namely gathering analyzing and concluding (which helped balance the power dynamic between the researcher and the researched) the methodology valued and integrated their perspectives in the findings.  As a result, participants perceived themselves as respected agents of the process.  They were motivated to remain involved and help organize and promote the next stages of the development process.  If this occurs, they will be able to take part in deciding how they will benefit from the initiative.  This, in combination with the quality and quantity of information gathered will positively affect the appropriateness, effectiveness and sustainability of the larger project.  More importantly, it could lead to a significant expansion of freedom. 

For these reasons, participatory arts-based research has the potential to contribute significantly to advancing the goals of development as freedom. In other words, if participation and empowerment are seen as fundamental means and ends to effective development, then it is clear from this experience that arts-based participatory research has very much to offer and should be considered an integral part of the process of development.  
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